Croydon Education Partnership
Project Impact Assessments

Interim Evaluation - Executive Summary

1. Background

1.1.

1.2.

1.3.

1.4.

1.5.

At the CEP Board meeting of December 2023, it was agreed that the board should form 4
working groups, each focused on a different priority. Some working groups went through a
process of refining their remit, to ensure that projects aligned with local needs. The final
working groups are as follows:

e Recruitment and Retention (RRWG)

e Mental Health and Well-Being (WBWG)

e Literacy and Oracy (LOWG)

e Inclusion (IWG)

The working groups began work from January 2024. It was agreed that each working group
could co-opt additional members, in order to build the necessary capacity (knowledge, skills,
time) to deliver projects chosen by the working group members. Co-opted members of
working groups could attend Partnership Board meetings, but did not have a vote.

Funds were made available to the Partnership Board to support the projects selected by the
working groups. This equated to £200,000 per financial year over two years. In addition,
funds were allocated to remunerate the Partnership Manager and the Independent Chair.

Working groups selected projects and then submitted bids to the Board for approval.
Approval was by majority vote. Board members would question and challenge the proposed
projects, and some projects did not begin due to questions over the likely impact and
evaluation of best value.

A spreadsheet showing the projects and their cost can be found at Appendix 1.

Scope of projects:

There are/were a total of 14 projects, which are listed (in approximate chronological order) as
follows:

(WBWG) Staff Mental Health & Well-Being Survey (2024)

(RRWG) Croydon Education Partnership Job Board (2024, 2025, 2026)

(WBWG) Croydon Well-Being Mark (2025, 2026)

(RRWG) Croydon Education Recruitment Event (2025, 2026)

(WBWG) Croydon Thrive Project (2025, 2026)

(LOWG) Cross-Phase Literacy & Oracy Conference (2025)

(LOWG) School-Based Oracy CPD Programme (2025, 2026)

(RRWG) Return to Teaching Coaching for Mat/Pat Leave (2025, 2026)

(LOWG) Croydon Early Years Oracy Development Programme (2025, 2026)

(WBWG) Anti-bullying & Anti-discrimination support for selected schools (2025,2026)



(IWG) Action Research re: London Inclusion Charter (2025, 2026)

(IWG) Moving up to Secondary Transition Project (2026)

(IWG) Supporting Demand Avoidant Learners (2026)

(IWG) Waiting Well: Evaluation of the Croydon Mental Health Partnership Project (2026)

Summary of Impact Assessments:
3.1. Working groups were asked to use a Pro-Forma for their impact assessments. The headings
were as follows:
(1) Working group, (2) Name of project, (3) Duration of project, (4) Aim of project (5)
Anticipated impact of project, (6) Evidence of impact of project, (7) Steps taken to
ensure a legacy from the project, (8) What has been learnt from the project.

3.2. Most of the impact assessments were qualitative in nature, although two projects lent
themselves to quantitative assessment. These were the Croydon Thrive project, where self-
reporting rating scales were used before and after the intervention, and the recruitment
event(s), where data was collected on attendees and feedback questionnaires were linked
to event evaluation.

3.3. Evaluations of the qualitative assessments suggest the following themes:

3.3.1. Impact on Children and Young People

The projects seem to have improved pupils’ emotional wellbeing, resilience, and sense of
belonging within schools. There is evidence of reduced anxiety, fewer behavioural incidents,
and improved support for vulnerable groups, including those with SEND, PDA, and mental
health needs. Pupils demonstrate increased confidence in speaking and listening, stronger
engagement in learning, and improved literacy outcomes. Transition support is reducing
anxiety around moving to secondary school, while greater opportunities for pupil voice have
strengthened participation and inclusion.

3.3.2. Impact on the Workforce

Evidence suggests that extensive professional development has strengthened staff
confidence, knowledge, and practice, particularly in oracy, inclusion, wellbeing, and
behaviour management. New leadership roles, such as wellbeing champions and oracy
leads, have supported cultural change within schools. Staff wellbeing and morale have
improved, alongside access to coaching and career development opportunities. Recruitment
initiatives, including a borough-wide job board, have contributed to improved staffing
stability.

3.3.3. Wider Impact on Families and Communities

Project reports indicate strengthened relationships between schools, families, and
community services, with increased awareness of wellbeing, mental health, and inclusion.
Parental engagement in children’s communication and language development is growing,
supporting outcomes beyond the classroom. Borough-wide events and collaborative
initiatives have enhanced community participation and partnership working.

3.3.4. Legacy and Sustainability



Sustainable impact is being achieved through embedding wellbeing and oracy into school
development plans, supported by structured frameworks and ongoing CPD. Established
networks, leadership roles, and partnerships will maintain momentum beyond the life of
individual projects. Evaluation, research activity, and shared resources will inform future local
authority strategy, funding bids, and programme development.

3.3.5. Key Learning

The projects highlight that whole-school approaches, strong leadership, and high-quality
professional development are critical to success. Embedding oracy into everyday teaching,
prioritising early intervention, and amplifying pupil voice significantly enhance outcomes.
Collaboration across schools and with families is essential for long-term impact, and there is
clear demand for continued supportin staff wellbeing, inclusion, and workforce development.

4. Conclusions:

4.1.

4.2.

4.3.

The working groups have been highly effective in developing projects which meet local
needs. The involvement of school, college and HE leaders, working alongside council
employees, has been a major factor in ensuring that projects have drive, focus and impact.
As the Partnership moves into a new phase of development, the energy and commitment of
Board members will be of huge importance.

Many of the projects did not build in tools / techniques for measuring impact at the project
design / proposal stage. This resulted in most impact assessments being largely qualitative
in nature, and potentially open to the criticism that they lack a robust evidence base. Working
groups should be encouraged to continue to find ways of measuring impact, and the
involvement of HE partners, who are more familiar with qualitative research techniques,
should provide a degree of academic rigour.

The process of project evaluation and impact assessment should continue for the remainder
of this year. This interim, formative, assessment of project impacts can help inform the future
constitution of the Partnership Board, the number and remit of the working groups, and the
ways in which the work of the Partnership can be measured in the future.

Nick White
Independent Chair,
Croydon Education Partnership April 2026
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Wellbeing

2. Name of project: Staff Mental Health & Wellbeing Survey 2024

3. Duration of project: Data collected December 2024 with analysis undertaken following
survey completion.

4. Aim of project:

The aim of the project was to assess the mental health and wellbeing of school staff across
participating settings, identify key factors influencing wellbeing and stress levels, and explore
the availability and effectiveness of mental health support within educational environments.
The findings are intended to inform strategies that improve staff wellbeing and strengthen
the support systems available within schools.

5. Anticipated impact of project:
The project is expected to:
e Improve understanding of staff mental wellbeing across school settings.
e Highlight factors contributing to higher or lower wellbeing and stress levels among
staff.
e Support schools and stakeholders in identifying effective approaches to staff mental
health support.
e Inform future workforce wellbeing strategies, policies, and interventions across
educational settings.
e Encourage development of supportive cultures within schools, including improved
managerial support, wellbeing spaces, and open discussion of mental health.

6. Evidence of impact of project:
a. On Croydon children and young people:
Improving staff wellbeing can positively influence the quality of teaching, classroom
environments, and relationships with pupils. Staff who feel supported and experience lower
stress levels are better able to engage with pupils, support learning, and contribute to
positive educational outcomes. Strengthening staff wellbeing may therefore indirectly
improve pupil wellbeing and the quality of mental health support delivered in schools.
b. On the workforce:
The survey gathered 1,264 responses from 65 schools, providing insights into staff wellbeing
and stress levels. Key findings include:
o Staff wellbeing scores (SWEMWABS) ranged from 19.3 to 29.5, compared with UK
averages of 23.7 for males and 23.2 for females.
e Female staff wellbeing showed stronger correlations with age than other
demographic factors.
o For staff aged 36 and over, wellbeing also correlated with the pupil age group taught.
o Key drivers of higher wellbeing scores included feeling relaxed and optimistic about
the future.
e The factor “thinking clearly” was strongly linked to effective problem-solving and
coping.
e Perceived Stress Scale (PSS) scores showed that women reported higher stress levels
than men, and stress was higher among younger staff and those with lower tenure
hours.
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PSS results showed an inverse relationship with wellbeing scores, confirming that
higher stress corresponded with lower wellbeing.

The survey also identified the importance of workplace support structures, including open
organisational cultures, supportive managers, and access to wellbeing spaces.

c. Wider impact (families, communities):

Supporting the wellbeing of school staff has broader implications for families and
communities. Staff who experience better mental wellbeing are more able to maintain
positive relationships with pupils and families and contribute to supportive school
environments. Strengthening staff wellbeing can therefore contribute to healthier school
communities and improved engagement with parents and carers.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?

Sharing survey findings with schools and relevant stakeholders.

Using the data to inform workforce wellbeing strategies and targeted support
interventions.

Encouraging schools to strengthen organisational cultures that prioritise staff mental
health.

Promoting initiatives such as wellbeing spaces, open discussions about mental
health, and enhanced managerial support.

Using the survey findings as a baseline to inform future monitoring and evaluation of
staff wellbeing.

Another initiative, The Croydon Wellbeing Mark requires leaders to prioritise staff
wellbeing, requesting that schools engage with specific CPD linked to Wellbeing.

8. What have we learnt from the project?
The project highlighted several key insights:

Staff wellbeing varies significantly across settings.

Age and role-related factors influence wellbeing and stress levels.

Female staff report higher stress levels than male staff.

Positive workplace culture, supportive leadership, and dedicated wellbeing resources
contribute to improved staff mental health.

There is a clear relationship between stress levels and overall wellbeing, reinforcing
the need for preventative wellbeing strategies within schools.

These insights provide valuable evidence to guide future workforce wellbeing initiatives and
ensure staff are better supported in their roles.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Recruitment and Retention
2. Name of Project: Croydon Education Partnership Job Board
3. Duration of Project: 1 year (renewal period)

4. Aim of Project:

The project aims to support recruitment across Croydon’s education sector by maintaining
and enhancing a centralised, funded job board for schools, nurseries, PVI providers, and
colleges. The platform makes it easier for settings to advertise vacancies, reach a wider pool
of candidates, and reduce recruitment costs, ultimately helping to address staffing shortages
and improve workforce stability.

5. Anticipated Impact of Project:
e Increased visibility of education vacancies across Croydon
e Higher engagement from education settings and jobseekers
e Improved recruitment outcomes and reduced time to fill roles
e Reduced recruitment costs for schools and early years providers
e Greater diversity and accessibility in applicant pools
e Improved staffing stability supporting high-quality education for children and young
people

6. Evidence of Impact of Project:

a. On Croydon children and young people

By supporting recruitment across education settings, the job board contributes to improved
staffing stability in schools, nurseries, and colleges. This helps ensure continuity of teaching
and learning, which positively impacts pupils” educational experience and outcomes.

b. On the workforce

The job board has been actively used across the borough, with over 40 education settings
using the platform and over 100 vacancies advertised during the past year. Feedback from
schools indicates that the platform is easy to use and provides an additional recruitment
channel alongside national platforms. Several schools reported receiving applications
through the board, with some successfully recruiting staff following advertisements posted
on the platform.

c. Wider impact (families, communities)

The job board increases visibility of employment opportunities in Croydon’s education
sector, helping connect local communities with roles in schools and early years settings. By
supporting recruitment and reducing staffing gaps, the platform helps maintain stable
learning environments that benefit families and the wider community.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?
e Embedding the job board within the Croydon Education Partnership’s ongoing
recruitment and retention strategy
e Continuing promotion through council communications, newsletters, and education
networks
e Ongoing technical maintenance and platform improvements based on user feedback
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e Exploring additional funding sources or partnerships to support long-term
sustainability

8. What have we learnt from the project?

e There is strong demand for a centralised recruitment platform, with 38 settings using
the job board and over 100 vacancies posted in the last year.

e Many schools reported that the platform is easy to use and valuable for advertising
vacancies, though some highlighted the need for greater promotion and awareness.

o Feedback suggests that additional features, such as improved login access,
notifications, and the ability to duplicate previous listings, could further improve
usability.

e Continued marketing and engagement with schools will help maximise the platform’s
impact and reach.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Wellbeing

2. Name of Project: Croydon Wellbeing Mark 2026

3. Duration of Project: 2025 (with ongoing implementation)

4. Aim of Project:

The Croydon Wellbeing Mark is a framework designed to support schools in strengthening
wellbeing for pupils and staff. The initiative provides guidance, training, and collaborative
opportunities to help schools embed sustainable wellbeing practices within their school
development planning.

Through a structured set of actions—including the development of a wellbeing pledge,
completion of the Healthy Schools London Bronze Award audit, targeted staff CPD,
participation in wellbeing forums, and collaboration across schools—the project aims to
promote a whole-school approach to wellbeing and positive school culture.

The programme is supported by Croydon Education Services through resources, webinars,
and professional networks to ensure schools are able to implement and sustain wellbeing
strategies effectively.

5. Anticipated Impact of Project:

e Improved pupil wellbeing and engagement through a whole-school focus on health,
relationships, and emotional support.

e Stronger school cultures that prioritise wellbeing alongside academic development.

e Increased pupil voice and participation in wellbeing initiatives.

e Enhanced staff awareness and confidence in addressing mental health, trauma,
bullying, and wellbeing needs.

e Greater collaboration between schools across Croydon to share effective practice.

e Long-term embedding of wellbeing priorities within School Development Plans.

6. Evidence of Impact of Project:
a. On Croydon children and young people:

e Improved emotional wellbeing and sense of belonging within school environments.

e Increased opportunities for pupil voice through wellbeing ambassadors and pupil
councils.

e Better support for issues affecting young people such as sleep hygiene, bullying,
discrimination, and healthy relationships.

e Healthier and more supportive learning environments through the implementation
of the Healthy Schools London Bronze Award framework.

b. On the workforce:

e Increased staff confidence and knowledge through Continuing Professional
Development (CPD) opportunities on anti-bullying, trauma-informed practice, mental
health support, and wellbeing strategies.

e Greater staff engagement in wellbeing initiatives through the appointment of
wellbeing champions within schools.

e Leadership development opportunities, including programmes such as the Thrive
Programme, to strengthen resilience and coaching capacity.
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o Improved staff wellbeing and morale through a structured and supported approach

to wellbeing across schools.
c. Wider impact (families, communities):

e Stronger relationships between schools and families through a shared focus on
wellbeing and healthy relationships.

e Increased awareness of wellbeing priorities across school communities.

e Development of positive school environments that support both pupils and staff,
benefiting the wider community.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?

e Schools develop a Wellbeing Pledge linked to their School Development Plan to
embed wellbeing priorities long term.

e Completion of the Healthy Schools London Bronze Award audit, providing a
structured framework for ongoing wellbeing improvement.

o Appointment of Wellbeing Champions within schools to lead initiatives and maintain
momentum.

o Termly wellbeing meetings and forums enabling schools to share practice and
maintain collaboration.

e Access to training, webinars, and guidance from Croydon Education Services to
sustain professional learning.

e Continued cross-school collaboration and resource sharing to scale successful
wellbeing initiatives across the borough.

8. What have we learnt from the project?
e Whole-school approaches to wellbeing are most effective when embedded within
school development planning.
o Staff training and leadership support are key factors in sustaining wellbeing

initiatives.

e Pupil voice plays a critical role in shaping meaningful wellbeing strategies within
schools.

e Collaboration between schools strengthens the sharing of effective practice and
innovation.

e Structured frameworks, such as the Croydon Wellbeing Mark and Healthy Schools
Award, provide practical tools to support sustainable wellbeing development.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group:

Recruitment and Retention Working Group

2. Name of project:

Croydon Education Recruitment Event 2026

3. Duration of project:

Planning from September 2025 — Event delivery March 2026 — Evaluation April-May 2026

4. Aim of project:

The project aims to deliver a borough-wide recruitment event to attract high-quality
candidates into Croydon’s education sector and support recruitment and retention across
schools, nurseries, and colleges. The event will promote Croydon as a desirable place to
work in education and provide opportunities for education settings to meet potential
candidates directly.

5. Anticipated impact of project:
e Increased awareness of career opportunities in Croydon’s education sector
e Improved access for schools, nurseries, and colleges to potential candidates
e Increased recruitment into teaching, support, and leadership roles
e Reduced reliance on recruitment agencies
e Strengthened recruitment pipelines for future education staff
e Improved staffing stability across education settings

6. Evidence of impact of project:
a. On Croydon children and young people
Improved recruitment supports better staffing levels in education settings. Stable staffing
contributes to consistent teaching and learning, improved pupil experiences, and stronger
educational outcomes for children and young people across Croydon.
b. On the workforce
The 2026 recruitment event demonstrated strong engagement from both education settings
and potential candidates.
Feedback from participating organisations showed:
e 100% of respondents agreed or strongly agreed that the event was well organised
e  92% said the event met their expectations
e 92% would recommend the event be repeated
Many organisations reported meeting strong candidates and engaging with individuals ready
to enter teacher training or employment.
Visitor data also showed strong engagement:
e 65 visitors agreed or strongly agreed the event was well organised
e 62 said the event was worth their time
e 65 would recommend the event be repeated
Registration data demonstrated strong interest from potential recruits, including:
e 42 individuals considering teaching as a career
e 21 prospective Early Career Teachers (ECTs)
e 9 overseas trained teachers
e 16 candidates interested in other education roles
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c. Wider impact (families, communities)

The event promotes Croydon as a place to build a career in education, strengthening the
borough’s workforce and supporting local employment opportunities. Increased recruitment
into education roles helps maintain stable school environments that benefit families and the
wider community.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?

e Building on the success of the 2026 recruitment event to establish an annual
borough-wide recruitment initiative

e Strengthening partnerships between schools, training providers, and the local
authority

e Developing improved marketing strategies and targeted advertising to attract a
broader pool of candidates

e Using evaluation feedback to improve future events (e.g. venue size, targeted
recruitment for secondary schools and experienced teachers)

8. What have we learnt from the project?
Evaluation feedback from the 2026 event highlighted several key lessons:
e Targeted marketing and promotion significantly improved the quality of candidates
attending the event.
o The event was widely valued by both visitors and exhibitors and strongly supported
for continuation.
e Future events may benefit from:
o alarger venue to allow more space for networking
o increased participation from secondary schools
o targeted engagement for experienced teachers and leadership roles
o wider promotion to early years providers and training routes.
These lessons will inform planning for the 2027 recruitment event to maximise its impact.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Literacy

2. Name of project: Cross-Phase Literacy Conference

3. Duration of project: Initial conference proposed for July 2025, followed by a two-year
partnership with Oracy Cambridge including termly forums, resources, and borough-wide
initiatives.

4. Aim of project:

To improve literacy and oracy outcomes across Croydon by providing high-quality professional
development for educators and establishing a borough-wide focus on oracy. The conference
will bring together primary and secondary schools to develop shared strategies, strengthen
collaboration, and introduce research-informed approaches to teaching speaking, listening,
reading and writing.

5. Anticipated impact of project:

¢ Increased teacher knowledge and confidence in delivering high-quality oracy
teaching across the curriculum.

e Improved pupil outcomes in speaking, listening, reading and writing.

e Stronger collaboration between primary and secondary schools to ensure continuity
in literacy strategies.

o Greater awareness and use of evidence-based literacy and oracy practices across
Croydon schools.

e Development of a sustainable borough-wide focus on oracy through ongoing
partnerships, resources and professional networks.

6. Evidence of impact of project:
a. On Croydon children and young people
e Improved confidence and competence in speaking and listening.
e Enhanced literacy outcomes linked to stronger oral language development.
¢ Increased engagement through opportunities such as a borough-wide primary public
speaking competition.
b. On the workforce
e Professional development delivered by leading practitioners and researchers.
e Increased capacity within schools to embed oracy across the curriculum.
e Development of an Oracy Ambassador network across participating schools to
support ongoing collaboration.
c. Wider impact (families, communities)
e Greater confidence and communication skills among pupils, supporting participation
in school and community life.
e Increased community engagement through borough-wide events such as the public
speaking competition.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?
e Establishment of a two-year partnership with Oracy Cambridge.
e Termly forums to revisit and embed strategies introduced at the conference.
e Dissemination of oracy best-practice resources across schools.
e Introduction of Research Lesson Study supported by Oracy Cambridge.
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Oracy Cambridge Accreditation for the initial six hub schools

Talk audits within participating schools to review and strengthen practice.
Encouraging schools to appoint an Oracy Ambassador to form an ongoing borough-
wide working group.

A borough-wide primary public speaking competition to sustain pupil engagement.
Increased interest in and consideration of other possible partnerships to support the
development of oracy skills for Croydon CYP such as a Croydon CEP and National
Gallery ‘Vision and Voices’ project.

8. What have we learnt from the project?
As this initiative is in the early stages, learning will emerge following the conference and
subsequent partnership activities. Key areas of reflection will include:

The effectiveness of cross-phase collaboration in embedding oracy strategies.

The impact of research-informed professional development on classroom practice.
How structured networks (e.g., Oracy Ambassadors and termly forums) support long-
term change across schools.

Croydon CEP choice of Oracy as a key area of focus has been backed up by the
growing and shared national priority following the national curriculum review which
highlighted the importance of spoken language.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Literacy

2. Name of project: School-Based Oracy CPD Programme (Oracy Cambridge)

3. Duration of project: Initial programme of one year of focused support, with the potential
for longer-term development and embedding of practice.

4. Aim of project:

The project aims to support schools in developing a whole-school approach to oracy through
high-quality professional development and research-informed practice delivered by Oracy
Cambridge.

The programme focuses on improving teaching and learning through the strategic use of talk

in the classroom, while also explicitly developing students’ spoken

language and

communication skills. It recognises that effective oracy practice requires both strong
classroom pedagogy and the explicit teaching of speaking and listening skills across the
curriculum.

The programme will support schools in developing three key aspects of oracy:

Learning through talk — strengthening teachers’ use of dialogic teaching approaches

to support learning through structured classroom discussion.

Learning how to use talk — explicitly teaching students the skills needed to
communicate effectively in a range of contexts.
Learning about talk — developing students’ understanding of how spoken language

works in different social contexts and situations.

Participating schools will appoint one or more Oracy Lead teachers who will lead the
development of oracy practice within their school, supported by Oracy Cambridge specialists.

5. Anticipated impact of project:

Improved teaching practice through the effective use of dialogic teaching and
structured classroom talk.

Increased student confidence and competence in speaking and listening.

Greater consistency in how oracy is developed across subjects and year groups.
Improved student engagement and participation in classroom learning.
Development of school leaders and teachers who can champion and sustain oracy
practice across their schools.

6. Evidence of impact of project:
a. On Croydon children and young people: (to be evidenced through pupil voice and
learning walks in the summer talk audits)

Improved speaking and listening skills.

Increased confidence when presenting ideas, participating in discussions and
expressing opinions.

Improved learning outcomes through stronger classroom dialogue and collaborative
learning.

Greater awareness of how language varies across different social contexts and
situations.

b. On the workforce:
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Professional development for teachers through workshops and training sessions
delivered by Oracy Cambridge. Workshops and training have commenced in the
Spring term and have focused on listening logs, lesson studies and dialogic teaching.
All schools have had a talk audit and come up with an action plan from this.
Increased teacher confidence in using talk effectively to support learning.
Anecdotally, teachers are far more able to talk about the importance of talk. Primary
English briefings have had oracy as a focus

Development of Oracy Lead teachers who can model effective practice and support
colleagues.

Opportunities for collaborative professional learning through approaches such as
Lesson Study.

c. Wider impact (families, communities):
We have raised the awareness for parents and pupils on the importance of oracy through
newsletters, website updates and whole school events

Improved communication skills in young people that support participation in school
and community activities. After the publication of the Curriculum Review, the DfE
have indicated plans for a new oracy framework to be introduced alongside the new
National Curriculum that will inevitably have assessment aims within it. We are
therefore waiting as a group to use this framework

Increased awareness of the importance of spoken communication for future
education, employment and social participation. Anecdotally many Croydon primary
schools now have oracy on their SDP and are trialling different initiatives to increase
the opportunities for young people

Strengthened school culture that values dialogue, discussion and inclusive
participation. Including raising awareness of the importance of non-verbal
communication (e.g. widgets and gestures for SEND/SEMH pupils)

7. What steps are being taken / can be taken to ensure a “legacy” from the project?
Croydon is now on the map with a relationship between Croydon and one of the most
esteemed universities in the country. Many of the hub schools will gain an accreditation
from Oracy Cambridge

Development of Oracy Lead teachers who will continue to champion and embed
practice within their schools. All hub schools have oracy leads, and many have an
oracy team.

A structured CPD programme including workshops, collaborative learning and
professional reflection. See Oracy Cambridge training programme

Opportunities for Lesson Study and teacher collaboration to sustain improvement.
Yes-this is part of the programme

Talk audits to monitor practice and identify areas for continued development. All
completed with follow-ups planned for summer term

Evaluation of programme impact and planning for ongoing oracy development across
schools.

The 6 oracy champion schools are building their capacity to lead outreach work
across the borough

8. What have we learnt from the project?
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As the programme is designed to support ongoing development, learning will emerge
through implementation. Key areas of learning will include:

o Effective strategies for embedding oracy across a whole school. Three members of
the group attended Torriano Primary School in Camden for a presentation and
learning walk looking at strategic implementation of oracy across a school. A further
visit to School21 will occur May 20th

e The role of structured professional development in improving classroom dialogue
and teaching practice. Session on dialogic teaching held by Oracy Cambridge

e How teacher leadership (through Oracy Leads) can sustain improvements in teaching
and learning. Oracy profile increased and leaders in many schools have presented
how oracy will be embedded through other curriculum areas

e The importance of long-term, adaptable implementation plans when developing
whole-school approaches to oracy. See hub schools



Confidential

Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group:

Recruitment and Retention

2. Name of project:

Educator Coaching Programme for senior and middle leaders

3. Duration of project:

April 2026 — March 2027

4. Aim of project:

To provide structured, evidence-based professional coaching for up to 20 educators across
Croydon schools in order to support staff wellbeing, strengthen leadership capacity, and
improve teacher retention.

5. Anticipated impact of project:

The programme will provide professional coaching support for up to 20 educators across
Croydon. Through personalised coaching sessions, participants will be supported to reflect
on professional challenges, develop leadership confidence, and build strategies for managing
workload and career progression.

The project is expected to contribute to improved staff wellbeing, increased job satisfaction,
and stronger leadership capacity, particularly for educators at key career transition points
such as mid-career development, return from leave, or progression into leadership roles.

By supporting staff development and wellbeing, the programme will contribute to improved
teacher retention and workforce stability across Croydon schools, which in turn supports a
more consistent and positive learning environment for pupils.

6. Evidence of impact of project:

a. On Croydon children and young people

Improved retention and wellbeing among educators support greater stability within schools,
providing continuity in teaching and stronger relationships between staff and pupils. Stable
and well-supported staff are better able to create positive learning environments and sustain
high-quality teaching, which benefits pupils’ academic progress and wellbeing.

b. On the workforce

Coaching is a widely recognised intervention for professional development and wellbeing.
Evidence from coaching frameworks accredited by organisations such as the International
Coaching Federation (ICF), Institute of Leadership and Management (ILM), and European
Mentoring and Coaching Council (EMCC) demonstrates that coaching can improve job
satisfaction, professional confidence, and leadership effectiveness.

Research shows that structured coaching programmes can support staff retention, resilience,
and career progression, particularly during periods of professional transition.

c. Wider impact (families, communities)

Supporting educator wellbeing contributes to healthier workplace cultures within schools
and promotes sustainable careers in education. Staff who feel supported and valued are
more likely to remain in the profession, benefiting the wider school community and helping
to maintain high-quality education provision for local families.
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7. What steps are being taken / can be taken to ensure a “legacy” from the project?

The programme will include evaluation through participant feedback, surveys, and retention
tracking, enabling the partnership to assess impact and identify best practice.

Learning from the programme will help inform future workforce wellbeing and professional
development strategies across Croydon schools. If successful, the model could be embedded
into wider continuing professional development (CPD) frameworks or used to support future
bids for external funding.

The programme will also build individual leadership capacity, equipping participants with
skills and strategies that will benefit their schools beyond the life of the project.

8. What have we learnt from the project?

As the programme is in the planning stage, early learning highlights the growing demand for
structured professional support for educators, particularly around wellbeing, career
development, and leadership progression.

Engagement with schools and HR networks has indicated strong interest in coaching as a
way of supporting staff at key career stages. The programme will provide further insight into
how targeted coaching interventions can support retention and workforce development
within Croydon schools.
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Croydon Education Partnership
Project Impact Assessment

Working Group: Literacy
Project: Croydon Early Years Oracy Development Project
Duration: Two years (September 2025 — ongoing)
Project Aim and Overview
The Croydon Early Years Oracy Development Project is a collaborative initiative between
the Croydon Education Partnership (CEP) and Little Wandle Foundations. The project aims
to strengthen early language and oracy development across early years settings in
Croydon.
The programme focuses on building strong foundations in speaking, listening, vocabulary
and communication for children aged 2-5 through high-quality practitioner training,
access to evidence-informed resources and a focus on parental engagement.
The project is underpinned by the Little Wandle Foundations programme, supporting the
development of listening, speaking, phonological awareness and a love of reading in the
final year of nursery, aligned with the EYFS framework.
5. Anticipated impact of project:
¢ Increased practitioner confidence and expertise in developing children’s oracy
and early language skills.
e Improved early language development for children aged 2-5, supporting school
readiness and early literacy development.
e Greater consistency in oracy practice across early years settings in Croydon.
e Improved support for children with speech and language needs and children
with English as an Additional Language (EAL).
o Development of a collaborative professional network of early years practitioners
focused on oracy development.
6. Evidence of Impact Project (To Date)
e Although in its early phase, the project is already demonstrating positive
indicators of impact across three key areas,
e Evidence to date is drawn from practitioner feedback, engagement in CPD and
early observations of classroom practice.
e Emerging evidence includes increased participation in talk-based activities and
improved practitioner confidence.
e Further data collection, case studies and tracking of communication and language
development will strengthen the evidence base as the project progresses.
A. Impact on Children and Young People in Croydon
e Early evidence suggests improvements in children’s confidence in speaking and
listening, increased use of vocabulary and greater engagement in talk-rich
activities.
e Children are increasingly willing to share ideas, retell stories and engage in
sustained conversations, supporting school readiness and early literacy
development.

BWNPE
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The project is also supporting children with speech and language needs and those
with English as an Additional Language (EAL) through more inclusive, language-
rich environments.

B. Impact on the Workforce in Schools and Early Years Settings

Practitioners have engaged in high-quality CPD delivered by Little Wandle
Foundations, increasing knowledge of evidence-informed approaches to early
language development.

There is growing confidence in modelling language, extending children’s talk and
embedding oracy-rich strategies into daily practice.

The project is fostering collaboration across settings, with emerging oracy leads
and a developing professional network across the borough.

. Wider Impact on Families and Communities

The project is increasing parental awareness of the importance of talk, storytelling
and early language development.

Settings are beginning to share practical strategies with families, strengthening
home-school partnerships.

This is supporting children’s communication development across different
environments and contributing to improved social development and wellbeing.

7. Sustainability and Legacy

A structured two-year CPD programme is embedding sustainable practice across
settings.

Settings are investing in Little Wandle Foundations resources for long-term use.
Recorded CPD materials and the development of a borough-wide community of
practice will ensure ongoing impact.

The project has potential to align with a future Croydon Literacy Mark, embedding
oracy as a core element of literacy provision.

8. Key Learning to Date

High-quality professional development has an immediate impact on practitioner
confidence and practice.

Oracy is most effective when embedded into everyday interactions rather than
delivered as a separate initiative.

Parental engagement is a key driver in supporting early language development.

Strategic Reflection

This project represents a significant step towards a coherent, borough-wide
approach to early language and oracy.

By investing in early years, CEP is addressing inequality in language development,
strengthening school readiness and building a skilled workforce.

This creates the conditions for long-term improvements in literacy outcomes
across Croydon.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Wellbeing

2. Name of Project: Targeted Anti-Bullying and Anti-Discrimination Support for Croydon
Schools with Elevated Need

3. Duration of Project: Academic Year 2025-2026 (delivery scheduled within the funded

year)

4. Aim of Project:
This project aims to reduce bullying and discriminatory behaviours in Croydon schools
identified through pupil wellbeing survey data as having higher-than-average levels of bullying
or where pupils reported that asking for help did not improve outcomes.

Through targeted workshops for pupils and training for staff delivered by Diversity Role
Models, the programme will support schools to develop inclusive and respectful
environments where pupils feel safe, valued, and confident that concerns about bullying or
discrimination will be addressed effectively.

The programme will focus on early intervention and culture change, supporting both pupils
and staff to celebrate difference and strengthen inclusive school communities.

5. Anticipated Impact of Project:

Reduction in bullying and discriminatory behaviours in participating schools.
Increased pupil confidence that reporting bullying leads to positive action.
Improved sense of safety and belonging among pupils.

Stronger inclusive school cultures that celebrate diversity and difference.

Improved staff confidence in addressing bullying, discrimination, and identity-based
harm.

Positive impact on pupil wellbeing, attendance, and engagement with learning.

6. Evidence of Impact of Project:
a. On Croydon children and young people:

Improved pupil wellbeing and feelings of safety in school environments.

Increased awareness and understanding of diversity, inclusion, and respectful
relationships.

Greater confidence among pupils in reporting bullying and seeking support.
Reduction in negative experiences related to bullying or discrimination, particularly
during key transition stages such as Year 7.

b. On the workforce:

Increased staff confidence and capability in identifying and addressing bullying and
discrimination.

Professional development opportunities through staff training delivered by Diversity
Role Models.

Stronger whole-school approaches to promoting inclusive cultures and positive
behaviour.

c. Wider impact (families, communities):

Improved relationships and communication between schools, pupils, and families
regarding wellbeing and safety.
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Greater awareness within school communities of the importance of celebrating
diversity and tackling discrimination.

Contribution to wider Croydon priorities around equality, inclusion, and healthy
relationships.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?

Staff training will support longer-term cultural change within schools beyond the
funded delivery period.

Participating schools will be able to embed learning within existing behaviour,
wellbeing, and inclusion policies.

Alignment with the Healthy Schools framework and Anti-Bullying Alliance resources
will support ongoing work in this area.

Schools will be encouraged to build on the programme through continued wellbeing
initiatives and CEP-supported activities.

8. What have we learnt from the project?

Pupil wellbeing survey data provides valuable insight into areas where targeted
support is most needed.

Early intervention during key stages, particularly in primary settings and during the
transition to secondary school, can help prevent bullying behaviours becoming
embedded.

Whole-school approaches that involve both pupils and staff are most effective in
addressing bullying and discrimination.

Targeted support for schools with higher levels of need helps ensure resources are
used effectively and equitably.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Inclusion Working Group

2. Name of project: Including Croydon: Building Contextualised Knowledge and Practice in
Response to the London Inclusion Charter

3. Duration of project: July 2025 — June 2026 (12 months)

4. Aim of project:

To support up to 20 teachers across Croydon education settings to undertake accredited
action research projects aligned with the four principles of the London Inclusion Charter. The
project aims to develop teacher-led, context-specific approaches to inclusive practice while
strengthening professional development, research capability, and system-wide collaboration
across the Croydon Education Partnership.

5. Anticipated impact of project:

e Development of inclusive practices within Croydon schools through practitioner-led
action research.

¢ Increased teacher knowledge and confidence in addressing inclusion challenges
within their own contexts.

e Creation of a network of educator researchers able to share evidence-informed
practice across the borough.

e Strengthening of Croydon’s response to the London Inclusion Charter through locally
generated research and practical solutions.

e Improved outcomes and experiences for children and young people through more
inclusive teaching and learning environments.

6. Evidence of impact of project:
a. On Croydon children and young people
e Improved inclusive practice within classrooms and schools.
e Teaching approaches better tailored to diverse learning needs.
e Increased engagement and participation for pupils who may otherwise face barriers
to learning.
e Long-term improvement in educational outcomes through more inclusive school
cultures.
b. On the workforce
e Upto 20 teachers will gain experience in action research and reflective practice.
e Participants will receive 20 master’s level academic credits, supporting career
development and progression.
e Increased professional confidence and expertise in inclusion.
e Development of a community of practice across Croydon schools, supporting
collaboration and professional learning.
c. Wider impact (families, communities)
e Improved inclusive practice supports stronger relationships between schools,
families, and communities.
¢ Increased confidence among parents that schools are responding effectively to
diverse pupil needs.
e Dissemination of research findings through a knowledge exchange event and wider
sharing of learning.
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7. What steps are being taken / can be taken to ensure a “legacy” from the project?

e Establishment of a Croydon Educator Research Network to continue collaboration
beyond the funded project.

e Production of an Action Research Guidebook to support future practitioner research
in schools.

e Dissemination of findings through a knowledge exchange event and national
dissemination activity.

e Integration of research outcomes into participating schools’ improvement plans.

e Participants will gain accredited master’s level credits, supporting continued
professional study and development.

8. What have we learnt from the project?
Learning will be gathered through evaluation during delivery. However, previous research-
informed professional development initiatives suggest that:
o Practitioner-led research strengthens teacher engagement and ownership of change.
e Collaborative networks between schools support sustainable improvement.
e Accreditation and academic partnership increase participation and retention of high-
quality staff.
Evaluation will include baseline and endline data, reflective logs, focus groups, and an
independent impact report to capture lessons learned and inform future CEP initiatives.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Inclusion Working Group

2. Name of project: Moving Up to Secondary Transition Project

3. Duration of project: Approximately 8 weeks (transition workshops), followed by an
interactive theatre production.

4. Aim of project:

The project aims to support Year 6 pupils in Croydon as they transition to secondary school,
a stage widely recognised as a significant developmental and emotional change.

The initiative combines an 8-week socio-emotional learning (SEL) workshop delivered by the
Croydon Education Behaviour Team with an interactive theatre production, Moving Up to
Secondary. The programme is designed to help pupils develop emotional literacy, resilience,
and practical strategies for managing the transition to Year 7.

By addressing pupils’ concerns about secondary school, challenging misconceptions, and
promoting confidence and self-efficacy, the project aims to reduce transition-related anxiety
and support pupils to approach secondary education positively.

5. Anticipated impact of project:

¢ Increased confidence and emotional resilience among Year 6 pupils preparing for
secondary school.

e Reduced anxiety and uncertainty about the transition to Year 7.

e Improved social skills, communication, and ability to manage new routines and
relationships.

e Greater awareness of the positive opportunities associated with secondary school,
including independence and new friendships.

e Support for vulnerable pupils who may be at risk of disengagement or exclusion
during the transition period.

6. Evidence of impact of project:
a. On Croydon children and young people
e Improved emotional wellbeing and readiness for transition to secondary school.
e Increased confidence in managing practical aspects of transition, such as routines,
friendships, and travel.
e Reduced anxiety levels measured through pre- and post-programme pupil surveys.
e Reduced distressed behaviours and behavioural referrals among participating pupils.
b. On the workforce
e Increased confidence among school staff in supporting pupils through the transition
process.
e Reduced behavioural concerns linked to transition anxiety in Year 6 and early Year 7.
e Strengthened collaboration between schools and the Croydon Education Behaviour
Team.
c. Wider impact (families, communities)
o Greater reassurance for families about the transition to secondary school.
e Improved relationships between primary and secondary settings through a shared
focus on successful transition.
e Positive community engagement through creative educational approaches such as
interactive theatre.
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7. What steps are being taken / can be taken to ensure a “legacy” from the project?

o Workshop materials, lesson plans, and reflection tools will be shared with schools so
that elements of the programme can be repeated or adapted in future years.

e The project will provide insight into effective transition support strategies that can
inform borough-wide transition approaches.

e Evaluation findings will help identify additional training or support needs for schools
working with vulnerable pupils during transition.

e Collaboration between schools, the Behaviour Team, and creative partners will
support future development of similar preventative programmes.

8. What have we learnt from the project?

Research shows that the transition from primary to secondary school can be associated with
increased anxiety, reduced engagement, and social challenges for some pupils. Evidence
from socio-emotional learning (SEL) programmes demonstrates that structured support
during this period can improve emotional regulation, resilience, and school engagement.
This project builds on these findings by combining SEL-based workshops with experiential
learning through theatre, providing pupils with both practical strategies and opportunities to
explore their feelings about transition in a supportive environment.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Inclusion Working Group partnering & Wellbeing Working
Group

2. Name of project: Supporting Demand Avoidant Learners in Croydon Schools — PDA
Training

3. Duration of project: Immediate rollout with ongoing access (course available upon
enrolment; cascade materials delivered within 4 weeks; part of CPD cycle)

4. Aim of project:

To improve inclusive practice and staff confidence in supporting learners with demand
avoidant profiles (PDA), reducing school-based distress and promoting emotionally safer
environments for both students and staff.

5. Anticipated impact of project:
e Enhanced staff understanding of demand avoidance and anxiety-driven behaviour.
e Improved staff confidence and practical skills to reduce escalation in school settings.
e Reduction in behavioural incidents, exclusions, and pupil distress.
e Whole-school cultural change toward autonomy, trust, and psychological safety.
e Strengthened inclusion and wellbeing for vulnerable neurodivergent learners.

6. Evidence of impact of project:
a. On Croydon children and young people:
e Reduced anxiety and distress for pupils with PDA and related profiles.
e Fewer escalations and exclusions.
e Improved school engagement and emotional wellbeing.
b. On the workforce:
e Increased staff confidence in supporting demand avoidant learners.
e Practical strategies to manage behaviour without stress or conflict.
e Access to scalable, ongoing professional development through online course and
cascade model.
c. Wider impact (families, communities):
e Strengthened relationships between schools, families, and support services.
e Promotion of inclusive, emotionally safe learning environments across Croydon
schools.
e Improved community awareness of neurodivergent needs and supportive practices.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?
o Lifetime access to the online course for schools ensures long-term staff development.
e Cascade package enables schools to embed training in CPD cycles and sustain cultural
change.
e Ongoing availability of related courses for further professional development.
e Data and feedback will inform future LA inclusion initiatives and strategic planning.

8. What have we learnt from the project?
e Self-paced online training can be successfully scaled across multiple schools.
e Embedding practical, zero-cost strategies increases staff confidence and immediate
impact.
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e Combining expert-led training with cascade models maximises reach and
sustainability.

o Early feedback highlights the value of accessible, evidence-informed training for both
staff and pupils.
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Croydon Education Partnership: Project Impact Assessment

1. Name of Working Group: Inclusion Working Group

2. Name of project: Waiting Well: Evaluation of the Croydon Mental Health Partnership
Project (CMHPC)

3. Duration of project:

12 months (evaluation of Year 1 of a three-year programme)

4. Aim of project:

The aim of the Waiting Well project is to evaluate the first year of the Croydon Mental
Health Partnership Project (CMHPC), a youth-led rapid response initiative designed to
support young people aged 15-19 who are experiencing poor mental health and are waiting
for CAMHS support or do not meet CAMHS thresholds.

The evaluation will examine how effectively the project supports young people while they
are on waiting lists, helping to prevent deterioration in their mental health and enabling
them to remain safe, engaged and connected. The evaluation will use participatory
approaches, including Ripple Effect Mapping and arts-based methods, to capture the lived
experiences of young people, schools and community organisations.

5. Anticipated impact of project:

e Aclearer understanding of how community-based mental health support can help
young people while they are waiting for specialist services.

e Evidence on how early, relational intervention can prevent escalation of mental
health difficulties.

e Improved coordination between schools, community organisations and mental
health services.

e Stronger engagement of young people with supportive activities, mentoring and
community networks.

e Insight into how the CMHPC programme can be strengthened and developed in Years
2 and 3 to maximise benefit for Croydon’s young people.

6. Evidence of impact of project:
a. On Croydon children and young people
e Improved emotional wellbeing, resilience and coping strategies among participants.
e Increased engagement with supportive activities, mentoring and community
opportunities.
e Reduced risk of deterioration while waiting for mental health services.
o Greater sense of connection, belonging and hope among vulnerable young people.
b. On the workforce
e Reduced pressure on school staff dealing with unmet mental health needs.
e Better understanding among education professionals of community mental health
support pathways.
e Improved collaboration between schools, youth organisations and mental health
services.
e Greater confidence among professionals in responding to young people’s mental
health needs.
c. Wider impact (families, communities)
e Stronger collaboration between community organisations and statutory services.
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Greater community awareness of mental health support available to young people.
Development of community capacity to support young people earlier and more
effectively.

Increased trust between families, community organisations and support services.

7. What steps are being taken / can be taken to ensure a “legacy” from the project?

The evaluation will provide evidence to inform the development of Years 2 and 3 of
the CMHPC programme.

Findings will identify effective approaches to early mental health intervention that
can be embedded across Croydon services.

The Ripple Effect Mapping process will create visual community assets demonstrating
the impact of the programme and supporting ongoing learning.

Lessons from the evaluation will support future service planning, partnership
working and funding bids.

A PhD research project supported by LSBU will run alongside the programme,
providing additional long-term research insight into the initiative.

8. What have we learnt from the project?

As this project is evaluating the first year of the CMHPC programme, learning will emerge
through the evaluation process. However, early evidence and research from organisations
such as Mind and the Youth Endowment Fund suggests that:

Early, relational support can prevent escalation of mental health crises.
Community-based interventions can reach young people who struggle to access
traditional services.

Youth-led and co-produced approaches build trust and engagement among
vulnerable young people.

The Waiting Well evaluation will capture these lessons in detail and provide
recommendations for strengthening the programme in future phases.






The following slides are intended to bring together some information which reflects the ‘Thrive Croydon’
work, which is now approaching the end point for its second cohort. At this point, the participants have
had the 6 group sessions, two one-to-ones each, and are continuing to put everything into practice, before
| will be holding follow-up sessions with each of them in April. At this stage they will retake the “Thrive
Quotient’ quizzes, and more data on their progress will be gleaned.
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Funding request - Wellbeing group -
The Thrive Programme (TTP)

Context?

The BRIT School in Croydon has benefited from The Thrive Programme over the past few years
and has a Thrive coach on staff.

A BRIT Thrive workshop took place at the Croydon Wellbeing Conference (CWC) 26th June
Would Thrive positively impact other Croydon Schools?

What would this
cover/include?

Pilot The Thrive Programme (TTP) for staff across 3 Croydon schools - primary, secondary and
alternative provision

6 week course led by a Thrive coach for 16 staff across the settings.

Equivalent coaching time of at least 2 days INSET p/p.

To run between November - December after the half-term

Dedicated coach contact point

Online meet and greet with whole cohort to introduce Thrive

Three 1-1 sessions for each staff member included - beginning, middle and end of the programme
1 % hour weekly face to face group sessions in their school settings

Detailed Impact Assessment - impact analysis data created with access for each participant and
school

The Thrive Programme (TTP) books included for each participant

Catering for staff working in different education settings and in different roles

Thrive cohort report generated for future development

What is the
Thrive
Programme
designed to
achieve for
individual staff?

Thriving is about living your best life, making the most out of every single day, having a skillset
that allows you to choose your own path through life.

Thriving is a 'doing thing', it's an active process;

‘Thrivers' are happy and positive, they seldom get depressed, angry or stressed, and if they do,
they know how to resolve it quickly. Thrivers have high self-esteem, great social confidence and
strong, robust mental health.

Thriving people are motivated, resourceful and skillful. They think in powerful, positive ways, have
a growth-mindset and are

continually learning, developing and flourishing.

https://www.thriveprogramme.org/

What is the
Thrive
Programme
designed to
achieve for
Croydon
schools?

Enhanced positive, thriving staff and school culture to impact adults and children

Reduce negative mindset, catastrophic thinking and stress in staffing communities

Impact the use of language and communication used by staff in school settings to improve
wellbeing for all

Potential to reduce staff sickness

Each school able to view their bwn data and develop a Thrive culture within their setting
Presentation of outcomes to CEP

Generate recommendations/actions for Croydon Schools/CEP

Scale up Thrive with accessibility for all Croydon schools




An initial 20
minute group
welcome Zoom
with all involved
(1st week Dec)

An introduction to the
process, each other, and
what to expect, with a
chance to ask any questions
you may have.

You will leave this session
excited to begin!

A 30 minute one-to-one
‘Discovery Zoom'’ with your
coach
(you'll also have a 1-to-1
mid-point & follow-up, and
personal access to your
coach throughout)

We are going to be ‘in this’
as a group, but this is also
for YOU! As your coach |
want you to get the most out
of the time you are investing
in yourself, so we will have
some more indepth chats
away from the group to
make  sure  you are
supported. These are
entirely  confidential, and
give you space for things

Joining The Thrive Programme will involve:

Approx 30 mins
reading/studying per day
in your very own TTP
workbook (and a few
helpful and quick actions
to embed into your
day-to-day)

Before the Christmas break,
you'll receive a welcome
pack containing your
workbook - this is for you to
read, write in, and we will
never ask for it back. Each
week you will be asked to
study particular chapters,
and our sessions will be
based around your week’s
reading >>>

Attendance at 6x
weekly group
sessions (90 mins)
Each Thursday,
9th Jan - 13th Feb

Sessions will provide an
opportunity to discuss, share
and really enrich vyour
understanding of  your
week’s reading. To join the
dots, and think about how
this can benefit you most.
We will all contribute to a
welcoming space to hold
those discussions.

Fun fact: if you were paying privately for going through this experience with a coach, it would
cost £1035. So it’'s worth considering! Go to https://www.thriveprogramme.org/ for more
information and testimonials from people across the world, to find out how it has helped them

you may not want to share
g Claire Gildersleve, @thirve.with.claire

J Licensed Thrive Programme Coach with the wider group.
https://www.thriveprogramme.org/claire-gildersleve/



https://www.thriveprogramme.org/

Job roles of those in Cohort 1:

Induction & Reintegration Coordinator

PA to SLT / Exams Officer

Family Support Worker (Taskforce)
Behaviour for Learning Keyworker

School Administrator

Year 4 Teacher

Headteacher

Learning Support Assistant

Individual Support Assistant

Deputy Headteacher

Deputy SENCO (Special Educational Needs Co-Ordinator)
Deputy DSL (Designated Safeguarding Lead)
HLTA Communication and Interaction
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Scores -

Thrive Croydon averages - Green highlighted numbers
are from the end of the programme

I T
SPACE 7% B Perfectionist 66% 46
- ° Black & White 58% 36
Control skills 48% . _
' ' . Paranoid 46% .
Coping skills 45% . _
OFC 57% Catastrophic  54% 25
(o]
Hypervigilant 65%
Self-esteem 51% . - .
a 1% [} Helpless 46% 21
(o]
Impulsive 48% 34
Negative 43% 15

() o2) ©,

New data is average from 9 of the 14 who have completed follow-up sessions so far
Highlighted green indicates data has shifted in the direction we would like it to
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49% You scored 74/150 You scored 127/150
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Desire for Control ( 68% )
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“| feel braver to speak up in “Creating good habits without brooding, which are helping me at

meetings now”

“| feel amaZing” “| don’t doubt myself like | used to”

“'m much kinder to myself, not having the comparison to others all the time” “USGd to

“My head is clearer for the things it needs to be glass

be clearer for - | feel more in control” half-empty,
now it's
“Much more confident in communicating with FULL”

others”
“Speaking nicely to myself”

“Used to make so many “Don’t get as Stressed,

excuses - now external things,

such as the weather, don't SO mUCh more prOdUCtive”

determine my mood. It makes
no difference” “It's just me now, it doesn’t take lots of effort”

work and in my home life”

“| have more energy, | can prioritise better” .

I’'m pushing
back a bit when
people put on
me - letting
them know that
they are
capable, too,
and no longer
fostering
learned
helplessness in
my colleagues”



“Enjoyable... insighiful... fun!”

In-person mental health
skills training for Croydon

4
o

THE { VWM UM@ PrOGRAMME o,
YOUR LIFE. BETTER




THE | (VM2 proGRAMME

Create strong, robust self-esteem
Challenge beliefs that are holding you back
Build self-efficacy and personal agency
Have mastery over your emotions

Feel powerful and in control

\

Supercharge y

mental health & “
learn the skillsto =B
live.a great life -

Overcome any phobias or fears you have
Change any unhelpful thinking styles
Quickly bounce-back from the hurdles of life
Develop amazing social confidence
Understand how you (and others) ‘tick’

YOUR LIFE. BETTER

!



A small selection of quotes from my past clients:

“Our group sessions have been the highlight of my week, each week. They were so enjoyable
- insightful and fun! | got so much more out of this course than | ever expected”

“I can cope no matter what life throws at me... | have been truly thriving!”
“Life feels so much lighter now”

“I'm shocked by how far I've come in just a few weeks”

“| feel amazing!”

“Life doesn’t feel hopeless anymore”

‘I now have a structured process which | can rely on to amend my unhelpful thinking in any
situation. It has changed my life and my own family also benefit. | am so aware of my thinking
these days and | am so grateful that | am able to make it more helpful on a daily basis”

“Claire, | just wanted to thank you for changing our lives. We struck gold finding you.
We have loved working with you. You are one in a million, zillion”



Joining The Thrive Programme will involve:

An initial 20
minute group
welcome Zoom
with all involved

An introduction to the
process, each other, and
what to expect, with a
chance to ask any questions
you may have.

You will leave this session
excited to begin!

g Claire Gildersleve, @thirve.with.claire
J Licensed Thrive Programme Coach

A 30 minute one-to-one
‘Discovery Zoom'’ with your
coach
(you'll also have a 1-to-1
mid-point & follow-up, and
personal access to your
coach throughout)

We are going to be ‘in this’
as a group, but this is also
for YOU! As your coach |
want you to get the most out
of the time you are investing
in yourself, so we will have
some more indepth chats
away from the group to
make  sure  you are
supported. These are
entirely  confidential, and
give you space for things
you may not want to share
with the wider group.

https://www.thriveprogramme.org/claire-gildersleve/

Approx 30 mins
reading/studying per day
in your very own TTP
workbook (and a few
helpful and quick actions
to embed into your
day-to-day)

A week or two before the
sessions begin you'll receive
a welcome pack containing
your workbook - this is for
you to read, write in, and we
will never ask for it back.
Each week you will be asked
to study particular chapters,
and our sessions will be
based around your week’s
reading >>>

Attendance at
6x weekly group
sessions (90 mins)

Thursday

22nd/29th Jan,
5th/12th/26th Feb,
5th March
GROUP A: 2 - 3.30pm
GROUP B: 4 - 5.30pm

Sessions will provide an
opportunity to discuss, share
and really enrich vyour
understanding of  your
week’s reading. To join the
dots, and think about how
this can benefit you most.
We will all contribute to a
welcoming space to hold
those discussions.

Fun fact: if you were paying privately for going through this experience with a coach, it would
cost £1035. So it’'s worth considering! Go to https://www.thriveprogramme.org/ for more
information and testimonials from people across the world, to find out how it has helped them



https://www.thriveprogramme.org/

Job roles of those in Cohort 2:

Education development adviser
Headteacher x2

Co-headteacher

SENCO x2

Deputy Head x2

Head of School

Improvement and Development Adviser
Programme Manager

School Business Manager

Head of School

Assistant Head Teacher

SLT, Phase Lead and English Lead
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Comments from Cohort 2 (noted down during mid-point 1-to-1 discussions)

"It has been helpful in getting me to be more reflective"

"Feeling more positive"

"l didn't think it would bring about so much change in the way | think - it's been so refreshing"

"It's been eye-opening to see how many thoughts | had that were not helpful, to me or the people around me"
"I historically have felt I'm not fully me when teaching, but | do feel more confident now"

"As well as it helping me, | can really see the value of it in helping children, and | have already used some of the tools with the
children | work with (at home as well as at school!)"

"I've found it a really worthwhile experience - | made sure it was added to our governor's report"
"It has helped with my job - I'm in a much more positive place"

"l don't feel useless like | was feeling"

"I'm achieving more in my role, because | feel more powerful"

"I've really reduced my catastrophising!"

"I've been finding the sessions really fascinating - they are really challenging my thinking"

"I've always felt quite a confident person, but this has really helped me to understand others (including the staff | am working
with)"



Q: What are the benefits you have gained from participating in The Thrive Programme Croydon group course?
What impact has it had on you personally, and in work? (7 responses gained at short notice)

| think before reacting in negative situations and it has given me a more positive outlook on life. My self
esteem is improving and my confidence is growing. | am feeling better about myself and my internal voice
is a lot kinder.

It has made me reflect a lot more on my unhelpful thinking styles and see that they were acting as barriers
to many different areas of my life.

Looking at things with a different lens/alternative view

The group format of the programme allowed for meaningful discussion and a valuable opportunity to
reflect on the previous week's reading and tasks. The programme itself has helped me to be aware of
unhelpful thinking and recognise how and where this is a barrier to me thriving. | am working at the tasks
and finding that they help. | genuinely feel | have a more positive outlook and a better understanding of
how my thinking and attitudes impact on personal outcomes. Workwise, | am building my self esteem and
brood less about my perceived failings.



A more positive outlook in every aspect and a greater sense of control. | have learnt to notice and process
the positives more easily and readily, to recognize and challenge unhelpful beliefs and thinking styles. To put
in more effort to intentionally consider if my thoughts are helpful or not and to be less of a self-critic. | have
pushed myself out of my comfort zone or tried to think 'what's the worst that can happen here?' ie tolerate
being uncomfortable.

Understanding my thinking styles and limiting beliefs. | am not seeing myself as a fixed type of person, but
one that can change. | distinguish between external factors | can't change and internal ones | can. I still find
it hard not to brood on certain things, but | am aware of when | start and that it can be changed. | remind
myself that | have coped and can again. | have found perfectionism and catastrophising more easy to
challenge and address by maintaining perspective and being kinder to myself.

| have a more positive outlook. | don't let one incident or difficulty ruin my day. | acknowledge unhelpful
thought and try my best not to dwell on them. Staff have commented that | am more ‘chilled' and optimistic
recently. | have found analysing my unhelpful thinking styles useful, particularly being aware of them and
what | can do to change them. Keeping a list of positives and adding to my list has helped develop my self
worth.



Q: Is there anything else you'd like to share or add at this point?

| am so pleased | had the opportunity to participate in the Thrive programme and can already notice the changes in myself. | feel
optimistic for the future.

It was a really great course and | would highly recommend it.
Well led course, experienced practitioner. Good discussions enabling reflection.
Having Claire as coach to guide us through the programme and support with the journey has been crucial. Many thanks!

The Thrive Coach, Claire did an amazing job leading us through the course material and communicating expectations etc. She
facilitated the face to face meetings really well ensuring that everyone had the opportunity to participate as much or as little as they
wanted without fear of reapproach and judgment. The material was easy to engage with despite challenging your thinking and there
were many times when | wanted to share the learning with my colleagues and family members as | started to recognize their unhelpful
thinking and beliefs too.

It takes time and continued effort - keeping it in the forefront of your mind until it becomes natural.
| really enjoyed and benefited from the group sessions, Claire's calm expertise and from the podcast as "top-up" between sessions and
when the official sessions finished.

It was a great course. Having an afternoon a week to think about myself and how | can develop greater self belief was extremely
valuable to me. You do not often get time out of work for yourself, so | am pleased my head agreed to me attending during the day. It is
something | would like all the staff at school to have the opportunity to do.



What's next?

A Croydon network, shared resources, connection...





