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Croydon Education Partnership
Project Impact Assessments

Interim Evaluation - Executive Summary

1. Background

1.1.

1.2.

1.3.

1.4.

1.5.

At the CEP Board meeting of December 2023, it was agreed that the board should
form 4 working groups, each focused on a different priority. Some working groups
went through a process of refining their remit, to ensure that projects aligned with
local needs. The final working groups are as follows:

e Recruitment and Retention (RRWG)
Mental Health and Well-Being (WBWG)
Literacy and Oracy (LOWG)
Inclusion (IWG)

The working groups began work from January 2024. It was agreed that each working
group could co-opt additional members, in order to build the necessary capacity
(knowledge, skills, time) to deliver projects chosen by the working group members.
Co-opted members of working groups could attend Partnership Board meetings, but
did not have a vote.

Funds were made available to the Partnership Board to support the projects selected
by the working groups. This equated to £200,000 per financial year over two years. In
addition, funds were allocated to remunerate the Partnership Manager and the
Independent Chair.

Working groups selected projects and then submitted bids to the Board for approval.
Approval was by majority vote. Board members would question and challenge the
proposed projects, and some projects did not begin due to questions over the likely
impact and evaluation of best value.

A spreadsheet showing the projects and their cost can be found at Appendix 1.

2. Scope of projects:
There are/were a total of 14 projects, which are listed (in approximate chronological order)
as follows:
(WBWG) Staff Mental Health & Well-Being Survey (2024)
(RRWG) Croydon Education Partnership Job Board (2024, 2025, 2026)
(WBWG) Croydon Well-Being Mark (2025, 2026)
(RRWG) Croydon Education Recruitment Event (2025, 2026)
(WBWG) Croydon Thrive Project (2025, 2026)
(LOWG) Cross-Phase Literacy & Oracy Conference (2025)
(LOWG) School-Based Oracy CPD Programme (2025, 2026)
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(RRWG) Return to Teaching Coaching for Mat/Pat Leave (2025, 2026)

(LOWG) Croydon Early Years Oracy Development Programme (2025, 2026)

(WBWG) Anti-bullying & Anti-discrimination support for selected schools (2025,2026)
(IWG) Action Research re: London Inclusion Charter (2025, 2026)

(IWG) Moving up to Secondary Transition Project (2026)

(IWG) Waiting Well: Evaluation of the Croydon Mental Health Partnership Project

(2026)

Summary of Impact Assessments:
3.1. Working groups were asked to use a Pro-Forma for their impact assessments. The

headings were as follows:
(1) Working group, (2) Name of project, (3) Duration of project, (4) Aim of
project (5) Anticipated impact of project, (6) Evidence of impact of project, (7)
Steps taken to ensure a legacy from the project, (8) What has been learnt from
the project.

3.2. Most of the impact assessments were qualitative in nature, although two projects lent

themselves to quantitative assessment. These were the Croydon Thrive project,
where self-reporting rating scales were used before and after the intervention, and
the recruitment event(s), where data was collected on attendees and feedback
guestionnaires were linked to event evaluation.

3.3. Evaluations of the qualitative assessments suggest the following themes:

3.3.1. Impact on Children and Young People

The projects seem to have improved pupils’ emotional wellbeing, resilience, and sense
of belonging within schools. There is evidence of reduced anxiety, fewer behavioural
incidents, and improved support for vulnerable groups, including those with SEND,
PDA, and mental health needs. Pupils demonstrate increased confidence in speaking
and listening, stronger engagement in learning, and improved literacy outcomes.
Transition support is reducing anxiety around moving to secondary school, while
greater opportunities for pupil voice have strengthened participation and inclusion.

3.3.2. Impact on the Workforce

Evidence suggests that extensive professional development has strengthened staff
confidence, knowledge, and practice, particularly in oracy, inclusion, wellbeing, and
behaviour management. New leadership roles, such as wellbeing champions and oracy
leads, have supported cultural change within schools. Staff wellbeing and morale have
improved, alongside access to coaching and career development opportunities.
Recruitment initiatives, including a borough-wide job board, have contributed to
improved staffing stability.

3.3.3. Wider Impact on Families and Communities

Project reports indicate strengthened relationships between schools, families, and
community services, with increased awareness of wellbeing, mental health, and
inclusion. Parental engagement in children’s communication and language
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development is growing, supporting outcomes beyond the classroom. Borough-wide
events and collaborative initiatives have enhanced community participation and
partnership working.

3.3.4. Legacy and Sustainability

Sustainable impact is being achieved through embedding wellbeing and oracy into
school development plans, supported by structured frameworks and ongoing CPD.
Established networks, leadership roles, and partnerships will maintain momentum
beyond the life of individual projects. Evaluation, research activity, and shared
resources will inform future local authority strategy, funding bids, and programme
development.

3.3.5. Key Learning

The projects highlight that whole-school approaches, strong leadership, and high-
quality professional development are critical to success. Embedding oracy into
everyday teaching, prioritising early intervention, and amplifying pupil voice
significantly enhance outcomes. Collaboration across schools and with families is
essential for long-term impact, and there is clear demand for continued support in
staff wellbeing, inclusion, and workforce development.

4. Conclusions:

4.1

4.2.

4.3.

. The working groups have been highly effective in developing projects which meet

local needs. The involvement of school, college and HE leaders, working alongside
council employees, has been a major factor in ensuring that projects have drive, focus
and impact. As the Partnership moves into a new phase of development, the energy
and commitment of Board members will be of huge importance.

Many of the projects did not build in tools / techniques for measuring impact at the
project design / proposal stage. This resulted in most impact assessments being
largely qualitative in nature, and potentially open to the criticism that they lack a
robust evidence base. Working groups should be encouraged to continue to find ways
of measuring impact, and the involvement of HE partners, who are more familiar with
gualitative research techniques, should provide a degree of academic rigour.

The process of project evaluation and impact assessment should continue for the
remainder of this year. This interim, formative, assessment of project impacts can help
inform the future constitution of the Partnership Board, the number and remit of the
working groups, and the ways in which the work of the Partnership can be measured
in the future.

Nick White
Independent Chair,
Croydon Education Partnership April 2026



